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Acquiring English Communication Skills
in Global Business Environments

Mark MATSUNE, Hisashi NAITO, Tomoaki ITO

Abstract:

There is a growing necessity for Japanese people to interact in global business environments. This
paper will report on a two-semester overseas study program offered to undergraduate students
majoring in business administration. The main objective of this Kaigai Sogo Jishu program is for the
students to acquire English communication skills that they can use with business people overseas and
improve their autonomous learning skills. The program had three basic aims for the students: (1)
Experiencing a World Englishes environment through a 3-week ESL program at a university in
Canada, (2) Encountering foreign corporate culture through an introductory comparative corporate
analysis, (3) Using English in social and business settings through on-site studies at selected Canadian
businesses. To accomplish these aims and maximize on the effect of the short term program, task-
based English learning was utilized based on an ESP approach. After completing the first semester
preparatory components and the “study abroad” component, students completed a follow-up report on
their experiences. The reports as well as their self-evaluation based on the Common European
Framework of Reference for Languages adapted for Japan (CEFR-J) indicated this short term
experience was undeniably effective in raising their cross-cultural awareness and self-confidence in
their English ability.

Keywords: Business English, Studying Abroad, ESP

1. Background Introduction

As more Japanese universities accentuate developing global citizens, overseas programs such as
this are attracting students to gain cross-cultural experience to boost their future career potential.
This paper will outline the various components of the Kaigai Sogo Jishu program in the Faculty of
Business Administration at Hokkai Gakuen University along with the results of a follow-up survey on
its effectiveness. The questionnaire consisted of three parts: (1) English learning during the program,
(2) English learning activities after the program, (3) Future prospects for their careers. The general
findings showed that almost all the students continue to study English outside the university

curriculum and many also hope to apply these experiences to potential career opportunities. The
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survey also examined some of the obstacles to going abroad that the students face. The results clearly
illustrate that this initial program has been very effective in stimulating students to look for subsequent

opportunities to study abroad or to work in international environments.

1.1 Main Objective

The general objective of this program is for the students to acquire English communication skills
that they can use with business people overseas and improve both autonomous and cooperative
learning skills. The preparatory English self-study requirements combined with the business-related
research components required the students to take the initiative to complete necessary tasks prior to
their on-site study abroad. Upon their return the students completed a comparative corporate analysis
of the selected businesses in Japan and Canada.

1.2 Three Aims

The program had three primary aims. First, we wanted students to experience a World Englishes
environment through a 3-week ESL program module. This is important because native speakers are
now a minority in the global environments that Japanese people are exposed to. The richly
multicultural setting at Brock University, which is located in the most densely populated area of
Canada, along with the ESL program gave the students abundant opportunities for interaction in a
World Englishes environment. Secondly, we also wanted students to encounter foreign corporate
culture through an introductory comparative corporate analysis. This program gave the students in-
person exposure to top level management in a foreign environment. Finally, we wanted students to use
English in social and business settings through on-site studies. In 2013 the on-site studies took place at
a winery and large scale retail chain and in 2014 the settings were a Canadian bank and an international
hotel chain. The experience of successful communication in English in a “real world setting” and

actual interaction with Canadian business people was an important motivating factor for the students.

2. Main Program Components

The program components had two primary focuses (see Figure 1). The upper diagonal row of
cells denote the business-related components in the program. The activities included corporate
analysis, lectures on cross-cultural communication, on-site visits to local companies and preparing a
business presentation. The lower diagonal row of cells denote the English skill related components.
The ESL components incorporated an ESP approach to blend in with the business studies and
comparative corporate analysis. These activities included online listening practice, vocabulary
building, ten self-introduction blog postings, slideshow and presentation skill training, and a 3-week
“custom designed” ESL program. The ESL program was taken at Brock University, which is located
near Toronto, Canada’s largest city. This location offers various attractions to ESL students from
around the world. Finally, the upward diagonal progression of the activities over the five month period
is meant to represent the increasing level of difficulty in each module. There were fifteen class

sessions including two local “on-site” study visits. The class sessions were primarily conducted in the
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Figure 1: Program components according to an approximate monthly timeline

1" semester with two follow-up lessons after returning from the 3-week ESL program module in
Canada. Basically the lecture schedule included three different content areas: content-based lectures
on Canada, methods of corporate analysis, and cross-cultural communication. English presentation

skill training made up the remaining course sessions (see Appendix A).

2.1 Participants

In the initial year 2013, the group was made up of ten 2" year students. In 2014, the second year
of the program, the participants included nine 2" year and two 3" year students all majoring in Business
Administration. The program was primarily overseen by three faculty members. Their respective roles
included overall program coordination, business-related components, EFL and English presentation
skill training. Each year the students were divided into two groups. Each group was assigned to

conduct research and make a group presentation on a specific industry and local company.

2.2 Business-related Components
The purpose of the corporate and industry analysis was to accumulate valuable background
information that the students could utilize in their dialogue during the on-site visits with local

companies and subsequent company visits in Canada.
In the industry analysis students were required to investigate the following factors:

1. Market size (Sales volume)

2. Growth rate for the past few years
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3. Ratio of domestic production and imports
4. Profile of major competing companies
5. Trends of customers

6. Current topics and future prospects

The students were encouraged to become familiar with various domestic industry sources. For
example, in the areas of retail and wine in the 2013 program, students utilized organizations such as:
the Japan Council of Shopping Centers (HZA&RY 2 v ¥'v 7% v X —1{#}4£), the Japan Chain Stores
Association (HA&F = — ¥ & } 7H#4), the Japan Winery Association (HA&R Y 4 + U —1#4), and
the Sake Culture Research Institute (&SZAERFZEFT). In addition, students also found the National
Diet Library site (http://rnavi.ndl.go.jp/rnavi/) to be another valuable resource.

In the corporate analysis students were required to explore the following aspects:

1. Basic corporate profile

2. Management policy, vision, mission
3. Business purposes

4. Features of production and sales

5. Future tasks of the target company

The students were directed toward the particular or relevant company websites to gather
information on the aforementioned points as well as examining other features such as investor
relations, research and development and corporate social responsibility activities undertaken by the
companies. Students were also encouraged to investigate competitive companies in the same business
sector. From this background information the students became more knowledgeable before making
their on-site visits to the respective companies. In the on-site study visits the students were able to

tour the company facilities and interview the domestic business managers.

For example, in the 2013 on-site study excursion to a retail center chain, the students received a
ninety-minute lecture given to them by the Human Resource Section Director of AEON. The contents
focused on AEON’s mission statement, their CSR activities and the management of human resources.
One notable point from this on-site study, was that the students were able to engage in a lengthy Q&A

session with the director. This was also followed by a one-hour photo opportunity in the store.

In that same year, the on-site study session at the Hokkaido Winery was conducted by the Sales
Manager. The students were shown the wine factory and given a tour of the winemaking process. A
thirty-minute lecture also included a brief history of the wine industry in Japan and Hokkaido. The
students also experienced a “wine tasting” and participated in a Q & A session. From this on-site
study, students collected noteworthy information for their presentation such as the increasing

popularity of screw cap bottling throughout the world. The students learned that the reason was
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primarily because, in terms of quality management, screw caps preserve the quality of the wine better.
The students learned however that cork remains popular in Japan, because the screw caps still have an
image associated with cheap wines. The students also learned about the size difference in the bottles

between Japanese wines and foreign wines, and how bottle coloring poses problems for recycling.

Combined with the industry and corporate analysis material they had previously researched and
the new information they collected in the on-site study excursions, they were able to complete a
preliminary report in Japanese which would serve as the foundation for the English presentation that
would be given to corresponding companies in Canada. In their follow-up report upon returning from
the overseas module of the program, they put together a comparative analysis of the Japanese
companies and Canadian companies. Ultimately this created a firsthand opportunity for the students to
deepen their interest in corporate management from a global perspective.

2.3 English Skill Related Components

The lower diagonal row of cells denote the English skill related components (see Figure 1). The
ESL activities followed an ESP approach focusing on business management. The students were
required to complete three types of English self-study activities: online listening practice, ten self-
introduction blog postings, and vocabulary building. In addition, students received English
presentation skill training and participated in a 3-week “custom designed” ESL program at Brock

University in Canada.

The online listening practice was a daily requirement which the students would report feedback
on the Kaigai Sogo Jishu program website. In 2013 the listening topics focused on giving
presentations, management, the introduction of winery and retail businesses, and typical ESL
classroom activities. In 2014 the listening topics focused on introductions to the Toronto and Niagara
areas of Canada, giving presentations, management, the introduction of banking and hotel services,
and typical ESL classroom activities. The materials were primarily collected from YouTube clips.
Students were required to post regular comments and reactions to the various clips on an online
“listening skills” blog. This also served to provide authentic Canadian business information and gave
the students some comparative background material for their English presentations.

The second homework activity was an online blog that was intended to prepare the students to
initiate English conversation with classmates, host family members and the staff of Brock University.
They were required to write on ten self-introduction themes in order to help them prepare and
stimulate ideas they could later utilize in casual conversations with host families and fellow students
abroad. The self-introduction blog required the students to write approximately 300-word length posts
on ten typical conversation topics ranging from family and hobbies to their career plans. The students
received personal comments and feedback from this writer on their content and some suggestions on

how they could use these topics in their everyday communication in Canada.
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In addition, students were also required to create a business terminology wordlist for the two
selected Canadian businesses in each respective year. This activity was intended to help the students
build a glossary of terms from corporate analysis materials and the listening homework activities. It
was hoped that they could pool their wordlists together to use in the “study abroad” module and their
ongoing Business Administration studies. Finally, they were required to prepare group presentations

introducing two corresponding Japanese businesses to corporate managers in Canada.

2.3.1 ESL Program Itinerary in Canada

Basically the 3-week ESL program at Brock University was only customized for the business
administration students in one way. In addition to the standard level-based short-time ESL program, all
the Kaigai Sogo Jishu students participated together in two on-site visits to two companies which
loosely matched their original corresponding businesses in Japan. In 2013, the respective companies
were quite similar. The group responsible for the presentation on the AEON shopping center chain
had the opportunity to make a presentation at the Niagara Pen Center shopping center and the group
responsible for the presentation on the Hokkaido Winery had the opportunity to make a presentation
at the Flat Rock Cellars Winery in the Niagara area. In addition, the students were given the
opportunity to individually audit/observe actual business administration lectures while they were at

Brock University.

2.3.2 Business Presentations in Canada

For all of these students this was the first opportunity to make a group presentation in English to
actual managers in a foreign business environment. The experience of making themselves understood
in a semi-formal setting and successfully engaging in a Q&A session with the managers and staff was

extremely rewarding for all the students.

This experience also increased the students’ motivation to search for new opportunities to
develop their English skills in foreign business settings. For most of the students this was the first
opportunity to make presentations in English to an audience outside Japan. For many of them, it was
also their first travel and study experience abroad. The impact of successfully completing their
business presentations in English stimulated many of the students to join subsequent overseas
business study, trade show and internship programs.

3. CEFR-] and Follow-up Survey Analysis on the Effectiveness of this Program

3.1 CEFR-] Evaluation

The CEFR-] is based on the Common European Framework of Reference for Languages (CEFR).
It is an adaptation of the CEFR for specific English language teaching contexts in Japan. It is based
upon the ‘action-oriented approach’ proposed in the original CEFR, which describes foreign language
proficiency based on six levels and is “accompanied by a detailed analysis of communicative contexts,

themes, tasks and purposes as well as scaled descriptions of the competences on which we draw when
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we communicate” (CEFR, 2014). The CEFR-J consists of a series of ‘can do’ descriptors, which
indicate “what one can do with language” The CEFR-] has the following twelve levels based on the Al
to C2 levels in CEFR:

- Pre-Al

- Al: A1, A1.2, A1.3
- A2: A2.1, A2.2

- B1: B1.1, B1.2

- B2: B2.1, B2.2

-C1

-C2

Just like the CEFR, the relative order of descriptors across levels have been validated by several
different empirical studies (CEFR-J, 2012). For the purposes of this study and the range of our
students’ proficiencies, they made self-evaluations for the range of levels from Pre-Al to B2.2 as
indicated in Figure 2. The writers were particularly interested in the perceived growth of the students’
English skills.

PreAl All Al.2 Al.3 A2.1 A2.2 Bl.1 B1.2 B2.1 B2.2

Figure 2: CEFR-] Evaluation

The Pre-CEFR-] evaluation was carried out in May of each year before the English learning
component commenced and the Post-CEFR-] evaluation was done at the conclusion of the Kaigai Sogo
Jishu program in October of each year. As can be seen in the comparison for the respective students
(S1-S21) in Figure 3 and 4, there was a general increase in the self-evaluation levels in both 2013 and
2014. Figure 5 shows the overall group average in the CEFR-] levels. Perhaps the greater overall
increase in the 2014 can be attributed to the streamlined nature of the English study components prior
to the on-site program in Canada.

The analysis indicated that students with lower English proficiencies tended to have lower self-
evaluations for the various language skills. However students with higher proficiencies generally had
higher self-evaluations for those same variables. These results were consistent with similar research
done by Pérez-Vidal & Juan-Garau (2011). In addition there was also a general pattern that students
with lower English proficiencies experienced more development in their various language skills from
the Pre-CEFR to Post-CEFR evaluations.
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Figure 4: Post CEFR-] Evaluation

2013 2014
Pre CEFR-]J 6.1 5.2
Post CEFR-J 6.4 6.0
+/- +0.3 +0.8

Figure 5: Post CEFR-] Evaluation
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3.2 Follow-up Survey

Upon returning to Japan after the overseas module, students were required to complete their
comparative analysis study between Japanese and Canadian companies. They completed this report in
Japanese. They also completed the CEFR-] Evaluation examining the various English skills along with
a survey in Japanese which compiled student feedback on the students’ general evaluation of the
course (see Appendix B). It should be mentioned that the denoted student numbers (S1 - S21) in the
survey data are random and do not correspond the designated student numbers in the CEFR-J

evaluations.

Regarding the English skill related components students completed prior to the overseas
component, they gave positive feedback on the English learning attained through the ten prepared
self-introduction blog topics. Comments from the students indicated that the self-introduction blog
postings made prior to the overseas host family experience were utilized in actual conversational
situations in Canada. On the other hand students indicated that the online listening and speaking
practice components were not sufficient to instill individual confidence in them when they initially

arrived in Canada.

There was some consensus that the daily blog “diary” reports that were required during the
overseas component were troublesome, but in retrospect gave them a good chance to reflect what they
had learned and experienced. Unfortunately the assignment to create a business terminology wordlist
for the two Canadian businesses was not completed by any of the students. However, as a short
footnote, in the students’ follow-up report, some students commented that they regretted their lack of
vocabulary during their on-site visits and presentations in Canada. Other additional positive feedback
from the students included their improvement in the following areas: the importance of positive
attitudes, negotiation skills and taking initiative. They also felt significant improvement in producing
utterance/responses in English without hesitation, learning of different cultural values from the
Canadians, host families and other foreign students. Most importantly there was a strong consensus

that the students increased in their own overall self-confidence.

3.2.1 English Interaction During the Overseas Program Component

The survey identified six settings which required English interaction by the students during the
overseas program module. They included interaction with other ESL students, the ESL staff, host
families, public transportation, shopping and company visits (see Figure 6). The results showed that
five of the settings share a high rating on a 5-point Likert scale ranging from “I couldn’t” — “I could”.
76% of the students felt their English skills improved and that they were more confident
communicating in various settings such as using English in ESL learning situations and with their host
families. However they remained less confident and faced the most difficulties in using the specialized

English needed when they made the company visits and making their business presentations.

The increase in the students’ English proficiency is consistent with Vygotskys principles of the
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Figure 6: English interaction during the overseas program module

sociocultural theory (as cited in Cai, 2013) that higher forms of cognitive development occur in a social
environment with the interaction between individuals. That is, an individuals functional systems are
shaped by their experiences and interactions with the surrounding community. The interactions during
the overseas module varied in their impact on the students perceptions. Similar to findings by Cai
(2013) the students felt the program enabled them to gain exposure to a second/foreign language in

daily life and increase their ability to communicate in the language in the overseas environment.

3.2.2 English Learning Activities After the Program

After completing the Kaigai Sogo Jishu program nineteen students (95%) studied English outside
of the university curriculum (see Figure 7). The largest number of students continued to work
individually on their listening and speaking skills using various methods and tools. The most popular
options included TED, Eikaiwa Sapuri, Shadowing with various sources such as CBC (which is
Canada’s national broadcaster) Radio, YouTube pronunciation activities, TOEIC activities and actual
LINE communication with Canadians and other international students they became friendly with in
Canada. Similar to findings by Cai (2013) students felt they improved their overall English language
proficiency as well as developing practical, academic skills (i.e. writing English presentation content,

giving oral reports, doing project work, etc.) through actual social interaction in English.
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Figure 7: English learning activities after the program

3.2.3 Future Desire to Study Abroad

Of the students who participated in the Kaigai Sogo Jishu program over the two years 95%
expressed the desire to study abroad again in the future (see Figure 8). Similar findings by Walker et
al. (2001) indicated that students felt that ongoing and future involvement in global studies and
activities increased the chances of getting a job, as well as having better career opportunities. Another
interesting finding was that a majority of the students indicated that their university professors were
considered the most useful information source for future study abroad options. They also found that
the desire to gain valuable international experience was deemed to be the most influential factor in
studying abroad in the future. This was definitely the case for the students who participated in the

Kaigai Sogo Jishu program.

Evans et al. (2008) has presented research findings that found “With regard to the “build your
own program’ exercise, a relatively clear picture emerged regarding what students would like to see as
part of a business study tour. Students were asked when they prefer to travel, how much they would
expect to pay for their “perfect” program, how much input they would like to have in determining the

specifics of the program, whether they felt they were prepared for an overseas study tour, the relative
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Figure 8: Future desire to study abroad

importance of five characteristics of the trip (friends attending, cost, cities/countries visited, business
visited and leisure/free time available), and finally whether they would go on their “perfect” study tour
if it were offered.” The students who participated in the Kaigai Sogo Jishu program also identified

similar characteristics influencing their future international study activities.

Finally, as cited in Walker et al. (2001) a related study by Chieffo (2000) examining the
determinants of student participation in study abroad programs found that the determining factors of
participation fell into five main categories: (1) financial, (2) social, (3) academic, (4) personal, and
(5) institutional. Her research showed that students obtained the greatest amount of study abroad

information from their friends and classmates.
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3.2.4 Actual Follow-up Activities
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Figure 9: Actual Follow-up Activities

Over the two year period the largest number of students participated in a Singapore Internship
Program and Business Meetings Overseas in actual follow-up activities prior to their graduation (see
Figure 9). Eight students (80%) of the 2013 group went abroad for internship in Singapore and Hong
Kong. In addition, four students made individual trips abroad to countries such as Australia, Indonesia,
Korea, Thailand, and Sri Lanka among others.
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3.2.5 Future Prospects for their Careers
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Figure 10: Future Prospects for their Careers

The future career prospects included possibilities such as working overseas, working for foreign
based companies, trading companies and NPO or NGOs (see Figure 10). Walker et al. (2001) also
found that business students tended to have a more global mindset compared to non-business
students. Fifteen students (71%) have an interest in an occupation that involves some kind of
international interaction. As you can see the largest number of students were interested in working in
international NPO and NGO settings or companies outside of Hokkaido. The 5-point Likert scale
ranged from “I'm not interested” — I'm seriously interested”. It might be notable to mention that, ten
students (48%) hope to work abroad in a trading company, and eight students (38%) would like to

work for a foreign company in Japan.

Students exploring careers in NPO and NGO organizations could also be attracted to sectors, such
as tourism. Tiessen (2012) offers that “Voluntourism is popular among all age groups because it is
something that can take place during annual leave or holiday time. It generally consists of travel and
adventure combined with a short-term volunteer experience (perhaps building a house or volunteering
at an orphanage). The emphasis in voluntourism is often on adventure and travel with some
opportunity for charitable, rather than developmental, work.” Supported by similar findings by Cai
(2013), students came away from this program with an expanded outlook on their future career

options provided to them by this valuable international experience.

3.2.6 Obstacles to Going Abroad
Eight factors were identified as potential obstacles to going abroad again in the future. They
included things like English proficiency, parental consent, university studies, self-confidence, etc. As

you can see from the results, two factors share the highest rating. The 5-point Likert scale ranged from
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Figure 11: Obstacles to Going Abroad

“Irrelevant” — “Relevant”. Generally the students think that cost, English ability, anticipated job-
hunting time commitments, and lack of information on overseas study programs are the biggest
obstacles to going abroad. They feel their own individual physical condition, parental consent, self-

confidence, their current university curriculum are less problematic issues.

These results indicated that financial matters were the most significant obstacle to future
activities overseas. This is corroborated by similar findings by Evans et al. (2008) which also identified
financial aid, academic credit and reasonable prices as issues that impacted the students future desires
to study abroad. Specifically Evans et al. (2008) stated, “Among these are student perceptions of the
effect of a study tour on future job opportunities, the likelihood of getting time off work to participate,
restrictions on who is permitted to participate in study tours and the time of year most appropriate.
And while the perceived importance of these issues varied, none of these issues seemed to arouse the
intensity of the responses that pertained to familiarity and money.”

4. Discussion and Summary:

Most participants became very confident about using English in ESL learning situations and with
their host families, but remained tentative in their English usage in business environments. After they
finished the program nineteen students (95%) studied English outside the university curriculum.
Again it is notable to mention that eight students (80%) of the 2013 group went abroad for internship
in Singapore and Hong Kong and ten students (91%) from the 2014 group intended to participate in
similar programs abroad. Generally the students think that cost, English ability, anticipated job-

hunting time commitments, and lack of information on overseas study programs are the biggest
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obstacles to going abroad. As for applying these experiences to potential career opportunities, fifteen
students (71%) are now interested in an occupation that involves some level of international
interaction. The results clearly indicate that this initial program has been very effective in motivating
students to look for subsequent opportunities to study abroad or to work in international

environments.

The Kaigai Sogo Jishu program described here has shown some success in helping our students
recognize the necessity for individuals to have the ability to work in environments of increasing
cultural diversity. In addition to the language learning opportunities, the students experienced
firsthand cross-cultural interactions and relationships. Cross et al. (1989) defined cross-cultural
competence (as cited in Bean, 2008, p 12) as: “A set of congruent behaviors, attitudes and policies
that come together in a system, agency, or amongst professionals and enables that system, agency or
those professionals to work effectively in cross-cultural situations. A culturally competent system of
care acknowledges and incorporates — at all levels — the importance of culture, the assessment of
cross-cultural relations, vigilance towards the dynamics that result from cultural differences, the
expansion of cultural knowledge, and the adaptation of services to meet culturally-unique needs.”
Although this program may have offered only a brief exposure to these elements, for some individuals

it was a valuable initial experience in growing their cross-cultural aptitude.

As Bean (2008) points out employers are increasingly looking at cross-cultural competence as an
important attribute when recruiting new staff and developing it in current employees. He mentions the
benefits of enhancing the employees’ job performance through improving their interpersonal
relationships with people from different cultures. By developing their sensitivity to their own culture
and to the cultures of others, they can increase their competence to recognize and negotiate any
differences arising from cultural background, thus leading to better performance in their business
interactions. Cited by Walker et al. (2001), consistent findings by (Ayers, 1996; Hutchins, 1996; Zhai
& Scheer, 2002; Arnold, 2003) reinforced that “study abroad programs provided a variety of
opportunities for students to increase their awareness and appreciation of cultural diversity, personal
growth and developed skills and attitudes that allowed them to function successfully in an
interdependent world.”

There is little question that students can benefit enormously from short study programs. They
offer flexibility, in that they can take place between semesters, during spring break, or in the summer
months and they are often far less costly than other study abroad options, because of reduced food and
lodging expenses arising from the short duration. Even after a short experience abroad many students
undergo a positive change in their attitudes, confidence level and interpersonal behavior. The authors’
interest in this area is due in large part to the benefits observed by both students and overseeing

faculty members.

Additional comments from the students indicated that they recognized the need to improve their
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own individual skills, particularly their discussion skills, and subsequently many have shown more
initiative to study independently. Furthermore students and faculty members recognized the need for a
systematic framework to stimulate their overseas studies in business settings. The follow-up survey
allowed the authors to assess the views and preferences of the past student participants and provides
valuable information and insights to the potential program participants as we organize and conduct the
program in subsequent years. From a faculty perspective the writers also concluded that the program
needs standardized procedures to enable it to be executed by any members of the faculty. This will

better ensure the ongoing continuity of the program in future years.

To conclude the writers feel that the results clearly indicated that the initial two-semester
program has been very effective in motivating students to look for subsequent opportunities to go
abroad and to work in international environments. Students who participated in the Kaigai Sogo Jishu
program successfully expanded their own self-perceptions and their perceptions on the other cultures

and countries.
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7. Appendix

Appendix A: Lecture Schedule (One-Semester Course Credit)

1 | Guidance: English assignments, Goals of this course
2 | Lectures on Canadian geography, culture, and industry
3 | Lectures on the methods of corporate analysis
4 | Cross-cultural communication workshop
5 | Research on industries: Winery and Retailer (2013), Hotel and Bank (2014)
6 | Research on Japanese companies
7 | On-site study: Hokkaido Wine (2013), Mori No Uta Hotel (2014)
8 | On-site study: AEON Hokkaido (2013), Hokkaido Bank (2014)
9 | Presentation Skills Training and Preparation
10 | Presentation Skills Training and Preparation
11 | Presentation Skills Training and Preparation
12 | Presentation Skills Training and Preparation
13 | Presentation Skills Training and Preparation
14 | Presentation Skills Training and Preparation
3-Week “custom designed” ESL program in Canada
15 | Follow-up Corporate and Post-ESL program.
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Appendix B: Kaigai Sogo Jishu Survey (Retrieved from Google Forms on July 14, 2015 from https:
//docs.google.com/forms/d/1X2ZCPLy0Onhac6-90u5dXrXYCW7krCkqOP2HdegGenM/viewform)
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